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Introduction

Considering today’s socio-economic conditions in Turkey and the world, one of
the most important aims of human life is to earn money to make a living. Changes in
the business world caused by globalisation and technology advances at the beginning
of the 20th and 21st century have brought many outcomes. With the change in the
business world, individuals’ career paths have become less predictable. With more
people receiving university-level education, the problem of unemployment arises
among young individuals who already had a university education. Besides that, in
many workplaces, seasonal, project-based, or short-term employments are preferred,
leading to a rapid increase in the number of employees who have no assurance for the
future. Paradigms related to having a job have undergone many changes, for example,
from focusing on a single task to changing jobs too often; from vertical-hierarchy-
based promotions to performance-based promotions; from expectations of having
state assurance and clearly defined roles to adapt oneself to a less secure environment
and to variable roles and job descriptions. These changing expectations of the business
world result in higher stress, concerns about dismissal, difficulty coping with changes,
and increased tension among co-workers (Santrock, 2011; Weiten, Hammer & Dunn,
2016; Yesilyaprak, 2013). At this point, the importance of the career adaptability
concept for individuals emerges.

Career adaptability is the individual’s power of being ready to cope with
unexpected changes that come with the profession or by the working conditions while
preparing for a professional role (Savickas, 1997). In particular, crowded work
environments in the service sector make it difficult to manage interpersonal
relationships (Weiten et al., 2016). This situation brings with it disagreements and
conflicts. Cultural diversity existing in the workplace environment also increases the
number of disagreements; thus, the employees higher career adaptability may cause
higher coping agents (Niles & Harris-Bowlbey, 2013). One crucial working
environment is schools, in which individuals from different cultures live together due
to internal and external migration.

In school environments, various cultural and individual differences coexist
together in one setting (Amac, Burak and Duran, 2017; Arslan & Kilinc, 2019). Teachers
should be ready to cope with unexpected issues and conflicts. Conflict is defined as
the state of inner tension that of the person who wants to accomplish their objective,
caused by getting blocked and destructed by another person’s actions and
breakthroughs to reach their objective (Turnuklu, Kacmaz, Ikiz, & Balci, 2009). In the
career process of teachers, they are likely to face either interpersonal or organisational
conflicts. According to Rahim and Magner (1995), who define interpersonal conflict,
conflict arises as incompatibility and disagreement among two or more individuals.
Organisational conflict is a conflict between employees and groups with incompatible
differences of opinion or uncompromising characteristics (Rahim, 2010).

Educational settings contain all of the main elements of the definition of conflict.
In addition to the naturally occurring conflicts within the educational environment
(Ustuner & Kis, 2017), in Turkey, teachers may have compulsory services in culturally
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different cities where they are assigned to work (Official Journal 2015). It is thought
that different conflicts in terms of cultural and religious issues, language or teaching-
learning based problems are likely to occur in the school environment either between
teachers, between students or between teachers and students (Yayli, 2017). Therefore,
teacher candidates” conflict activity styles are considered to be valuable not only for
developing a communicative environment in the school but also for their own career
adaptability. In particular, it is stated that the teacher candidates need for
psychological counselling related to economic issues and career adaptability has
increased, especially during the last year of education they are stepped in (Karatas &
Gizir 2014; Super 1980).

Approaches that individuals show in conflict situations varies. Every approach
may result in different positive or negative outcomes. As constructive-pacifist
approaches lead to negotiation and benefit from conflict, destructive behaviours may
lead to impairment or breakdown of relationships. An individual type of action to cope
with the conflicting situation is expressed as a conflict activity style. Conflict activity
styles contain five dimensions, the ‘avoiding style’ means giving up one's purpose and
relationship; the ‘competing style’ is behaviours aimed at forcing goals; the
‘accommodating style” refers to disregarding goals in order to preserve the
relationship; the ‘compromising style’ is a behavioural style aimed at both maintaining
the relationship and preserving goals; the ‘resisting style’ represents compromise and
self-expression without harming the relationship (Johnson & Johnson, 2008). Conflict
activity styles used in the school environment are important in terms of school climate
and organisational commitment. For the school climate, considering that school
principals display dominant behaviours (Uzun & Ayik, 2017), teachers' problem-
solving behaviours seem necessary for the resolution of organisational conflicts.
Moreover, a study examining the solutions teachers prefer in their conflicts with
students reveals that avoidant teacher behavior creates a hostile classroom climate.
Conversely, mediating patterns are considered as a significant resource for a teacher
to achieve a satisfactory and stimulating class climate as they are always engaged in
the educational relationship (Zurlo, Vallone, Dell'Aquila & Marocco, 2020).

Men and women have different approaches to problems, and their ability to solve
problems also differ. Although women generally have better problem-solving skills
(Rehber & Atici, 2009), it is stated that men have higher scores in solving work-family
related conflicts (Cinamon, 2006). Accordingly, determining which approach men and
women prefer in conflict resolution can shed light on the explanation of the differences
in problem-solving. On the other hand, individual factors are needed to be examined
while researching career-related variables. Variables such as gender and class level,
etc., may be effective on career adaptability because individuals” cognitive and social
developments are different from each other (Yesilyaprak, 2013). Additionally, career
factors and score types are related to each other (Demirkaya & Zengin, 2014; Sarikaya
& Khorshid, 2009).

The aim of the study is to examine the relationship between teacher candidates’
conflict activity styles and career adaptability, and the problem statement is “Is there
a meaningful relationship between teacher candidates’ conflict activity styles and their
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career adaptability levels?”. Additionally, it is also aimed to examine whether there is
a statistically significant difference between the conflict activity styles and career
adaptability levels in terms of gender, class level, and undergraduate programs as
subproblems. The results will contribute to the related literature by providing
information on the positive or negative effects of the behavioural styles displayed in
conflict situations and career adaptability.

Method
Research Design

The research structure is based on the quantitative research model. In this research,
the correlation method and the descriptive method were used together. The main
purpose of the correlation method is to find out whether there is a relationship
between two or more variables. A positive correlation indicates that the variables
increase and decrease concurrently, whereas a negative correlation indicates that one
variable increase while the other one decreases; namely, the relationship is the
opposite. Descriptive studies are carried out to define specific characteristics of a
certain group numerically. In descriptive studies, assessments of the current situation
are essential (Buyukozturk, Cakmak, Akgun, Karadeniz & Demirel, 2017).

Research Sample

The population of the research consists of 451 undergraduates enrolled at Buca
Faculty of Education at Dokuz Eylul University in Izmir. These students are
distributed according to their high school tracks, which are science, social sciences,
Turkish language-mathematics, foreign language, and fine arts. The students were
selected through convenience sampling. Convenience sampling is used in cases where
every individual in the population does not have equal opportunities to be selected.
Convenience sampling is preferred for some of its features, for instance: (a) the sample
is close to the place where the researcher works, or their workplace provides an
advantage, (b) the researcher is familiar with the population or works in the same place
with the population or is in the population, and (c) the data have already been
collected. Since each individual in the population had no chance of being selected and
the researcher's advisor worked as a lecturer in the desired population, the
convenience sampling method was preferred (Gall, Gall & Borg, 1999).

Research Instruments and Procedures

In the research, the Conflict Activity Styles Inventory, Career Futures Inventory,
and a demographic questionnaire were used as data collection tools. The Conflict
Activity Styles Inventory was developed by Johnson and Johnson (2008) and adapted
into Turkish by Karadag and Tosun (2014), was used. Moreover, in order to determine
the individuals’ attitudes towards planning a career, possible changes and
uncertainties that they may encounter throughout their career, the career adaptability
sub-dimension of the Career Futures Inventory, which is developed by Rottinghaus,
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Day, and Borgen (2005) and adapted into Turkish by Kalafat (2012), was used. Finally,
socio-demographic features were gathered by using a demographic questionnaire.

Conflict Activity Styles Inventory (CASI). Conflict Activity Styles Inventory was
developed by Johnson and Johnson (2008) and adapted into Turkish by Karadag and
Tosun (2014). The aim of the scale is to determine individuals” behavioural action
styles when they are in a conflict situation. All items on the 35-item scale are positive
sentences, and there are no reversed substances. The scale does not have a total score.
The score of each sub-dimension in the scale that consists of 5 subdimensions, is
obtained by adding the scores of the items of the related subdimensions. The sub-
dimensions are determined as avoidant, compulsive, facilitator, mediator, and
resisting. The minimum score one can get from subdimensions is 5, while the
maximum score is 35. The scale is a 5-point Likert scale. Individuals are asked to
evaluate each item and mark one of the following statements: “(1) I never act like this”,
“(2) I rarely act like this”, “(3) I sometimes act like this”, “(4) I often act like this”, “(5)
I mostly act like this” (Karadag & Tosun, 2014). The increase in the score obtained in
each sub-dimension means that the individual chooses that conflict resolution style.
The decrease in the score obtained in each sub-dimension means that the individual
does not prefer conflict resolution.

Career Futures Inventory - Career Adaptability (CFI-CA). The Career Futures
Inventory (CFI), which aims to measure individuals” positive attitudes toward their
career future, was developed by Rottinghaus, Day, and Borgen (2005). The Turkish
version of the scale was adapted by Kalafat (2012). The CFI consists of 3 factors, i.e.
career adaptability, career optimism, perceived knowledge of the job market, and 25
items. The scale is a 5-point Likert type scale. Individuals were asked to evaluate and
score each item as: “(1) I strongly disagree”, “(2) I disagree”, “(3) Neither”, “(4) I
agree”, and “(5) I strongly agree”. The values of the options range from 1 to 5. The
Career Futures Inventory - Career Adaptability Subscale (CFI-CA) contains 11 items,
its internal consistency is .83, and its re-test reliability is .75. The increase in the scores
obtained from the career adaptability sub-dimension is evaluated as the individual’s
having a high belief that they can cope with the challenges and uncertainties in their
career. In addition, a demographic questionnaire was also used to gather information
on participants” gender, class level, and department.

Data Collection

In order to collect the data related to the research, classes and departments were
determined by taking into consideration their availabilities. The surveys were
conducted with the approval of the Ethical Board of the Institute of Educational
Sciences - Dokuz Eylul University by one of the researchers within a one-course hour
with the help of faculty members from predetermined departments. The students were
informed about the research’s motivation, voluntary participation, choosing best-fit
statements when giving answers, and other remarkable points. The data of the
students who left 10% or more of the items in the given form unanswered were not
included in the study. For each individual in the sample, a mean value was assigned
to the items in the forms left unanswered or that had more than one marking which
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did not exceed 10% (Bell, Kromrey & Ferron, 2009). Accordingly, 32 of 483 subjects
were left out of the sample because of missing marking. Thus, the data analysis of 451
subjects was conducted.

Data Analysis

Statistical analysis of the data collected for the research was made with the
computer program known as SPSS (version 22.0). Firstly, we applied a normality test
for determining whether the data were distributed normally or not. According to the
test result, skewness and kurtosis values ranged between -2 and +2. Hence, it was
confirmed that the observed distribution fit the normal distribution (George &
Mallery, 2010). Based on this result, we used Independent Samples T-Test and One-
Way ANOVA. We interpreted whether the findings were significant; we took the p.05
significance value as a criterion. Pearson’s Correlation coefficient technique was used
to analyse the correlational relationships to normal distribution.

Results

The total number of participants who attended the study was 451, 300 (%66,5) of
whom were females and 151 (%33,5) were males. The sample consisted of 89 (%19,7)
1st grade, 130 (%28,8) 2nd grade, 116 (%25,7) 3td grade, and 116 (%25,7) 4th grade
students of the university’s education department. Additionally, 87 (%19.3) of the
participants were placed to an undergraduate program by the type of their science
score, 73 (%16,2) of them by their social sciences score, 82 (%18,2) of them by their
Turkish language-mathematics score, 130 (%28,8) of them by their foreign language
score, and 79 (%17,5) of them by their aptitude test.

Analysis of the Relationship between Teacher Candidates’ Conflict Activity Styles
and Career Adaptability

The study’s problem statement is described as “Is there a meaningful relationship
between teacher candidates’ conflict activity style levels and career adaptability
levels?” When Table 1 below is examined, it can be seen that a statistically significant
relationship was detected between the sample’s CASI avoiding sub-dimension scores
and the CFI-CA total scores (r= -0.11, p<0.01). There was a statistically significant
relationship between the CASI competing sub-dimension scores and the CFI-CA total
scores (r= -0.18, p<0.01). A statistically significant relationship was determined
between the CASI-accommodating sub-dimension scores and the CFI-CA total scores
(r= 0.14, p<0.01). A statistically significant relationship was found between the CASI-
compromising sub-dimension scores and the CFI-CA total scores (r= 0.35, p<0.01). A
statistically significant relationship was found between the CASI resisting sub-
dimension scores and the CFI-CA total scores (r= 0.59, p<0.01).
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Table 1

Pearson Correlation Test Results of the Relationship between Teacher Candidates” Conflict
Activity Styles and Career Adaptability
Conlflict Activity Styles Inventory

=y on
o0 50 B =
£ £ 3 2 2
< 5 k9] <} g~
o) % o g 8 2
=z 5 & F 4
) < ] 8 g =
Z o
CFI-CA 1.00
Avoiding -0.11* 1.00
@ Competing 018 037  1.00
U Accommodating  0.14* 048"  -019*  1.00
Compromising  035*  -0.11* 026" 019  1.00
Resisting 059**  -013*  -032**  0.23*  044*  1.00
*p<.05, *p<.01

Analysis of Career Adaptability and Conflict Activity Styles of Teacher Candidates
According to Gender

The first subproblem of the study is, “Do the teacher candidates' conflict activity
styles and career adaptability differ significantly according to gender?”. A statistically
significant difference was not found (p>.05) according to gender in the mean rank of
sample’s conflict activity styles; competing (t=0.04, p=0.96), accommodating (t=1.46,
p= 0.14), compromising (t= -1.47, p=0.14), and resisting (t=-1.14, p=.25) which can be
seen in Table 2 below. However, a statistically significant difference was found in the
mean rank of the avoiding sub-dimension (d= -1.94, p=0.04) of conflict activity styles
and the CFI-CA (t =-2.03, p = 0.04) of the sample according to gender (p <.05). When
the mean ranks were examined, it was seen that the mean rank of the CFI-CA male
sample (x= 43.25) was statistically significantly higher than the mean rank of the CFI-
CA female sample (x= 41.89). The male sample’s mean rank of the avoiding style was
statistically significantly higher (x= 20.55) than the female sample’s mean rank (x=
19.65; Table 2 below).
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Table 2

Independent Samples T-Test Results of Teacher Candidates’ Career Adaptability and Conflict
Activity Styles According to Gender

Scales Sub Dimensions  Gender n X Sd t Df p
CFI-CA Female 300 4189 565
203 449 004
Male 151 4325 620
Avoidin Female 300  19.65 450 -1.93 449 004
& Male 151 2055 488
Competin Female 300 2361 405 004 449 0.96
peting Male 151 2359  3.97
. Female 300 2537 435 146 449 0.14
CASI Accommodating 151 2472 450
B Female 300 2454 381 -147 449 0.14
Compromising  \f,]e 151 2510  3.83
Resistin Female 300 2548 397 -114 449 0.25
& Male 151 2592 378

*p<.05

Analysis of Career Adaptability and Conflict Activity Styles of Teacher Candidates
According to Class Level

The second subproblem of the study is, “Do the teacher candidates’ conflict activity
styles and career adaptability scores differ significantly according to their class level?”
When Table 3 below is examined, it is seen that the sample’s CFI-CA mean scores
(F=1.232, p=0.296) and the mean scores of competing (F=1.308, p=0.266),
accommodating (F=0.406, p=0.804), compromising (F=0.512, p=0.727), and resisting
(F=0.894, p=0.468) subdimensions of CASI did not significantly differ according to
class level. Avoiding conflict activity styles mean scores (F=2.844, p=0.012)
demonstrated a statistically significant difference concerning class level. According to
the Tukey HSD test results conducted to determine the differences between these
variables, differences were found between the 2nd, 314, and 4th graders. On this basis,
when the mean scores concerning class levels were analysed, it was concluded that the
avoiding conflict activity styles mean score of the 2nd-grade students (x= 21.01) were
statistically significantly higher than the 3rd-grade students' avoiding conflict activity
styles mean score (x= 19.21). The mean score of avoiding conflict activity styles scores
of the 2nd-grade students (x=21.01) was statistically significantly higher than the 4th-
grade students” mean score (x=19.33) of conflict activity style.
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Table 3

One-way ANOVA Results of Teacher Candidates” Career Adaptability and Conflict Styles
According to Class Levels

Scales SDliri Class Level n X Sd F 14 Dif.
1tGrade 89 4368  5.19
2ndGrade 130 4153 592
CFI-CA 3dGrade 116 064 560 1232 0.29%
4t Grade 116 42.94 5.85
1tGrade 89 4256  6.62 2>3
& 2ndGrade 130 2068 395 . 24
5 3dGrade 116 2008 544 2844 0012
3 4t Grade 116 18.44 4.25
2 14Grade 89 2036 459
£ 2dGrade 130 1992 480
g 1308  0.266
g 39Grade 116 2336 379
S  4%Grade 116 2355 425
CASI % 14Grade 89 2343 373
—;g 2nd Grade 130 23.87 3.84
g 0406  0.804
£ 34Grade 116 23.64 4.63
]
g 4t Grade 116 25.16 3.65
& 1%t Grade 89 25.68 4.40
2 odGrade 130 2503 4.05
g rade 0512 0727
% 3rd Grade 116 25.03 4.87
§  4hGrade 116 24.98 479
1tGrade 89 2408 348
& 2nd Grade 130 24.73 3.97
2 3dGrade 116 2480  3.60 0894 0468
&‘3 4th Grade 116 25.03 4.02
*p<.05

Analysis of Career Adaptability and Conflict Activity Styles of Teacher Candidates
According to Their Undergraduate Program Placement Scores

The third subproblem of the study is, “Do teacher candidates” career adaptability
scores differ significantly according to their scores that placed them in an
undergraduate program?”. When Table 4 below is examined, there is not a statistically
significant difference in the mean scores of competing (F=0.26, p=0.900),
accommodating (F=0.32, p=0.96), and compromising (F=0.85, p=0.49) according to the
undergraduate program placement scores of the sample. However, there was a
statistically significant difference in the CFA-CA mean score (F=2.23, p=0.03) of the
sample according to their undergraduate program placement scores. According to the
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Tukey HSD test results differences were found between the science and social sciences
scores. In respect to this, the mean score of the sample, which was placed by their
science scores, was statistically significantly higher (x=43.68) than the mean score of
the social sciences scores (x=41.53). It is seen that the ‘avoiding’ conflict activity style
mean score of the sample demonstrated a statistically significant difference (F=3.01,
p=0.02) concerning placement scores. According to the Tukey HSD test results
differences were found between the science and Turkish language-mathematics scores
and between foreign language and Turkish language-mathematics scores. On this
basis, when the mean scores of the placement scores were examined, it was concluded
that the avoidant conflict activity styles mean score of the science scores were
significantly higher (x = 20.68) than the mean scores of the Turkish language-
mathematics scores (x= 18.44). Moreover, it was determined that the avoiding conflict
activity styles mean score of foreign language scores was statistically significantly
higher (x=20.36) than the mean score of the Turkish language-mathematics scores
(x=18.44).

According to their undergraduate placement scores, a statistically significant
difference was found in the CASI mean scores (F=2.52, p=0.04) of the sample.
Additionally, the results of the Tukey HSD test found differences between the social
sciences and science scores. On this basis, the mean score of the sample placed by their
social sciences scores was found to be statistically significantly higher (x=26.68) than
the mean score of the sample placed by their science scores (x=25.12).

Table 4

One-Way ANOVA Results of Career Adaptability and Conflict Activity Styles of Teacher
Candidates According to Their Undergraduate Program Placement Scores

Score
Sub According to
Scales Dirr; Undergraduate n X Sd. F P Difference
’ Program
Placement
Science 87 43.68 5.19
Social Sciences 73 41.53 5.92
Turkish 42.64 5.60
CFI- language- 130 .
CA mathematics 223 0.03* gg> Soc.
Foreign 8 4294 5.85
Language
Fine Arts 79 42.56 6.62
(score & talent)
20.68  3.95 Sci.>Turk.
o0 Science 87 lang.-
k= Maths
CASI g 20.08 544 301 002 F
é Social Sciences 73 Lang >Tur.
lang.-

Maths
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Turkish 1844 425
language- 130
mathematics
Foreign 8 2036  4.59
Language
Fine Arts 79 19.92  4.80
(score & talent)
Science 87 2336  3.79
Social Sciences 73 2355  4.25
0 Turkish 2343  3.73
p=| language- 130
2. mathematics 026 0.90
g Foreign 2387  3.84
@) 82
Language
Fine Arts 79 23.64  4.63
(score & talent)
Science 87 2516  3.65
0 Social Sciences 73 25.68  4.40
£ Turkish 2503  4.05
*rsg language- 130
b= mathematics 0.32 0.86
g Foreign g 2503 487
g Language
Fine Arts 79 2498 479
(score & talent)
Score
Sub According to
Scales Dirr; Undergraduate n X Sd. F 4 Difference
Program
Placement
Science 87 2408 348
oo Social Sciences 73 2473 3.97
g Turkish 2480  3.60
é language- 130
° mathematics 0.85 0.49
£ Foreign g 2503 402
] Language
CASI Fine Arts 79 2487 394
(score & talent)
Science 87 2512 3.82
Social Sciences 73 26.68  4.00
o Turkish 26.09 330
£ language- 130 Soc
@ mathematics 2.52 0.04* Ca
2 . Sci.>Sci.
~ Foreign 8 2544 412
Language
Fine Arts 79 25.04  3.98

(score & talent)

*p<.05
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Discussion, Conclusions, Recommendation

In this research, the conflict activity styles and career adaptabilities and whether
the relationships between them differentiate based on certain socio-demographic
variables of teacher candidates” were examined. According to the research results, the
teacher candidates’ career adaptabilities correlate with their conflict activity styles at a
statistically significant level. There is a negative correlation between career
adaptability and avoiding and competing action styles. Accordingly, career
adaptability decreases when avoiding and competing actions are preferred in conflicts.
There is a positive relationship between career adaptability and accommodating,
compromising, and resisting styles. In other words, career adaptability increases when
accommodating, compromising, and resisting styles are preferred in conflicts (See
Table 1).

In their study, Eryilmaz and Kara (2017) state that career adaptability is related to
neurotic and aggressive personality traits. Among conflict activity styles, aggressive
behaviours are close to the competing style, which emphasises aim rather than valuing
the relationship. In this direction, it can be stated that individuals who prefer
compulsive behaviours have lower career adaptabilities. In his study, Hirschi (2009)
states that individuals with migration backgrounds have lower career adaptabilities.
It has been stated that schools, especially in regions that have high immigration
numbers and cultural diversity, encounter more discipline problems due to differences
in values (Altintas-Yuksel & Gelisli, 2015; Burton 2012; Gogebakan Yildiz, 2016; Saiti,
2015). This situation demonstrates that individuals in multicultural school
environments are far from having constructive conflict solving skills. When we
compare this research results to the literature, there seems to be parallelism in the
ideas. It can be said that constructive conflict solving strategies are preferred when
there are fewer problems or even when people benefit from the conflict. In this manner,
obstacles related to the individual’s career would reduce, or the individual may cope
with the obstacles in more healthy ways. This situation can be interpreted as the
individual having high levels of career adaptability.

When we examine the results related to the research subproblems, we can first see
that the avoiding sub-dimension statistically significantly differentiate regarding
gender factors, and this is in favour of males. According to the subproblem results
concerning the individual’s gender, the avoiding style also differentiates; however,
other conflict styles do not. In literature, studies are implying that there is no
differentiation in conflict approaches or any differentiations resulting in favour of
females. One study that shows differentiation resulted in favour of males, Cinamon
(2006) emphasises that males tend to resolve work-family conflicts better than females.
Rehber and Atici (2009) state that girls have higher conflict resolution points than boys
in their studies. Ozdemir and Ozdemir (2007) indicate that conflict management
strategies do not vary according to gender. Arslantas and Ozkan’s (2012) study also
states that conflict styles do not vary by gender. Sargin (2010) also points out that
teacher candidates’ conflict-related awareness does not differentiate according to
gender. There are more similar findings suggesting no differentiation based on gender
(Buyuksahin Cevik, 2017; Tekkanat, 2009).
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Secondly, when we examined the results according to class levels, we found that
the avoiding conflict activity style differentiated in favour of the 2nd graders, but career
adaptability and other conflict activity styles did not show any differentiation. In the
literature, it can be seen that conflict actions do not differentiate according to class
levels. According to Noakes and Rinaldi (2006), there is no relationship between class
level and conflict actions. Likewise, another study indicates that conflict resolution
tendencies and class level are not related to each other (Gundogdu, Yavuzer & Karatas,
2011). Research results seem to be parallel with the existing literature. According to
these results, it is concluded that teacher candidates do not know how to resolve
conflicts, which is essentially a must for teachers. It can be seen that the avoidance
behaviours of the second graders are considered to be natural, as they are in the
developmental period of the early stages of their profession. However, by gaining
practice in the profession, their conflict styles were more constructive as they
continued to develop towards the time of their graduation. Consequently, to cope with
unpredictable situations and conflicts teachers may face at school and to develop
successful career adaptations, it is evident that teacher candidates need to learn
constructive conflict actions. Accordingly, it is seen that providing teacher candidates
with psycho-educational training and support by the university counselling services
and departments may also support their career adaptation processes.

Thirdly, we noticed that there is differentiation according to the scores for an
undergraduate program. Career adaptabilities of those who had science scores were
higher than those who had social sciences scores. The level of teacher candidates” who
had avoiding or resisting conflict activity styles differentiated according to the type of
score they had to get into an undergraduate program. Therefore, it is understood that
those who have science and foreign language scores prefer the avoiding activity style
than those with Turkish language-mathematics scores. Additionally, it can also be said
that the resisting activity style is dominant in those who were placed to an
undergraduate program by their social sciences scores than those placed by their
science scores. Other conflict activity styles do not differentiate according to this type
of unit.

In literature, it is emphasised that students who were placed to university
according to their science scores benefitted from having more sources to use related to
their choice of profession. Students in science departments made their vocational
preferences in a more mature way (Ozyurek & Kilic-Atici, 2016). Furthermore, many
studies touch upon the idea that career development and the type of undergraduate
program placement scores, in other words, the type of track the teacher candidate
received their education in are related to each other (Demirkaya & Zengin, 2014;
Erdogan & Arsal, 2015; Ozyurek, 2016). As distinct from others, Erdogan and Arsal
(2015) state that career development desires of a science department, much like the
computer teaching department, are lower than other departments. Among students
who got into university with their science scores, the rate of those who made their
choices depending on others’ suggestions or through desperation is higher than those
with other types of scores (Sarikaya & Khorshid, 2009). When studies are analysed
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with the literature, it can be stated that students in science departments have higher
career adaptability levels than students in other departments.

When the results are examined, the individual' a) choosing constructive-peaceful
strategies, b) making a positive contribution to the corporate climate by showing
flexibility in multicultural environments, and c) avoiding competing behaviours and
benefiting from conflict situations instead of abstaining from conflict, increase career
adaptability. In an institutional atmosphere, teacher candidates’ conflict approaches
correlate with their career adaptability. In this respect, conflict resolution education
contributions to individuals’ exhibiting more constructive behaviours and helps
establish more positive communications (Akgun & Araz, 2014; Gogebakan Yildiz et
al.,, 2016; Karaca & Ikiz, 2009).

Teacher candidates must achieve many developmental tasks during their
university years, i.e. the last period just before obtaining a title in their profession.
Matters such as making a career decision, mate selection, reaching an agreement with
family about a career future, and developing-enriching interpersonal relationships are
important. The nature of all of these matters brings along disagreements and conflicts.
Teacher candidates can observe these conflicts both during their internship processes
and in other environments. To gain profit from these conflicts, it seems crucial to learn
constructive coping strategies. In this direction, to cope with conflicts both in their
careers and social lives, teacher candidates can be given education on conflict
resolution and mediation subjects.

Young individuals in an emerging adulthood period, who generally have a
university education, make important decisions about their future and gain
experiences. They make some preparations in this manner. Teacher candidates, who
are still in university, are also going through a difficult and dense period due to these
preparations. During their university period, teacher candidates do internships to gain
experiences, undergo different training types to improve themselves and prepare for
many exams to obtain a profession. This period becomes stressful and nervous for
them (Arslan, 2016). Therefore, their perspectives on their own career can be affected
negatively. It is thought that it can be beneficial to inform teacher candidates on career
planning, career decision making, and institution dynamics and to provide
psychological support services.

This study includes the examination of conflict activity styles and career
adaptability. According to the study results, (a) conflict activity styles of teacher
candidates differentiate concerning career adaptability and (b) conflict activity styles
and career adaptability vary across gender, class levels, and types of scores. When we
consider the rarity of the studies on career adaptability in Turkey, we make several
suggestions. Students who enter universities with high science scores and high career
adaptability levels prefer the competing conflict action style; therefore, variables such
as social adaptation and personal adaptation may be effective in career adaptability.
Additionally, it is recommended to include a support dimension in studies by
addressing the approach and support families give those students with science scores
in Turkey (Karacan-Ozdemir & Guneri, 2017).
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The findings of the study are limited to the participants. Future participants can be
formed from teacher candidate groups studying at different universities. The study
can be extended to prospective teachers and teachers in comparative groups. In-service
training is recommended to strengthen teachers’ career adaptability. Teacher
candidates should gain relationship management and conflict resolution skills during
their university education. It is also recommended to add courses to teacher training
programs to develop teachers' conflict management skills.
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Kariyer Uyum Yeteneginin Catisma Eylem Stillerine Gore Incelenmesi

Atif:

Balkan, K., & Ikiz, F.E. (2021). Investigation of career adaptability according to conflict
activity styles. Eurasian Journal of Educational Research, 92, 1-22, DOI:
10.14689/ ejer.2021.92.1

Ozet

Problem Durumu: Glinimiiz toplumunda ve ekonomik yapisinda para kazanmak ve
gecimini saglamak en énemli konulardan biridir. Geng yetiskinlik dénemi bireylerin
bu hedefe wulasabilmek icin son hazirliklarmi yaptiklar1 dénem olarak
diisiiniilebilmektedir. Ozellikle Ogrenim siiresinin son senelerine girildiginde
ogrencilerin ekonomik konular ve kariyer ile ilgili psikolojik danisma gereksinim
artmaktadir.

20. ytizyilin sonunda ve 21. ytizyilin basinda kiiresellesme ve teknolojinin gelisimi is
diinyasinda yarattif1 degisimlerle beraber bireylerin kariyer yollar1 daha az tahmin
edilebilir hale gelmistir. Ozellikle daha ¢ok kisinin iiniversite egitimi almaya baglamas1
ile egitilmis genglerde issizlik problemi bas gostermistir. Is diinyasinin ¢alisanlardan
beklentileri calisanlarda isten ¢ikarilma kaygisi, degisimlerle basa ¢ctkma giigliigii ve is
arkadaslariyla gerginlikler gibi stres arttiric1 sonuglara neden olmaktadir. Bu noktada
bireyler i¢in kariyer uyumlulugu kavraminin onemi ortaya ¢ikmaktadir. Kariyer
uyumlulugu, bireyin bir mesleki role hazirlanma asamasindayken meslegin
kendisinin ya da ¢alisma sartlarinin getirdigi beklenmeyen degisimlerle basa ¢ikmaya
hazir olma giictidiir. Ozellikle hizmet sektériinde is yerlerinin kalabalik olmasi
kisileraras1 iliskileri yonetmeyi giiclestirmektedir. Bu durum anlagmazliklari ve
catismalar1 beraberinde getirmektedir.

Anlasmazlik ve catisma her ne kadar dogal bir durumdur. Ancak bu durumlardaki
davranis tarzi kisinin mutlu, huzurlu olmasi ve cevresiyle uyumu hakkinda
belirleyicidir. Kariyer gelisimi siirecinde de birey hem kisilerarasi hem de trgiitsel
catismalar yasamaktadir. Ogretmenlik meslegi kiiltiirel etkilesimin fazla olmast,
ogretme-6grenme eksenli problemler, dil eksikligi veya yonetici-ogretmen iletisim
sikintist gibi sebepler nedeniyle catismalar bolca yasanmaktadir. Bu ¢atismalara
uzlasmaci davranslarla yaklasilmasi ve bu dogrultuda beceriler gelistirilmesi,
Ogretmenin kariyer stirecindeki zorluklarla basa ¢ikabilmeye hazir olmasi anlamina
gelen kariyer uyumlulugu ile iliskili gortinmektedir. Bu nedenle arastirmada stz
konusu iligskinin istatistiksel olarak gegerli olup olmadig1 ve hangi sosyodemografik
degiskenlere gore farklilastigi incelenmektedir. Bu dogrultuda problem ctimlesi
“Ogretmen adaylarmin gatisma eylem stilleri ile kariyer uyumlulugu puanlari
arasinda anlamli bir iligski bulunmakta midir?” seklinde ifade edilmektedir.

Arastirmanin Amaci: Arastirmanin amaci, dgretmen adaylarinin catisma eylem stilleri
ve kariyer uyumluluklar1 arasindaki iliskiyi incelemektir. Ayrica 06gretmen
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adaylarinda catisma eylem stilleri ve kariyer uyumlulugu diizeyinin cinsiyete, simif
diizeyine, lisans programina yerlestigi puan tiirtine gore istatistiksel olarak anlami bir
fark olup olmadiginin incelenmesi amaglanmaktadir. Elde edilen sonuglar ile catisma
durumunda sergilenen eylemsel tarzin ve kariyer uyumlulugunun ogretmen
adaylarma olumlu veya olumsuz etkilerine iliskin bilgi saglanarak ilgili literatiire katk1
saglanacag diistintilmektedir.

Arastirmamin  Yontemi: Arastirma nicel arastirma modeline dayalt olarak
yapilandirilmistir. Arastirmada korelasyon yontemi ve betimsel yontem birlikte
kullanilmustir. Arastirmanin evrenini Izmir’de Dokuz Eylul Universitesi Buca Egitim
Fakiiltesinde lisans egitimine devam eden 6grenciler olusturmaktadir. Arastirmanin
orneklemi ise; Dokuz Eyliil Universitesi Buca Egitim Fakiiltesinde lisans egitimine
devam eden lisans yerlestirmelerine gore sayisal, esit agirlik, sozel, yabana dil ve
giizel sanatlar alanlarindaki toplam 451 &grenciden olusmaktadir. Orneklem 319
kadm, 164 erkek &grenciden meydana gelmektedir. Ogrenciler kolay ulagilabilir
durum 6rneklem yoluyla segilmistir.

Aragtirmada veri toplama araci olarak Catisma Eylem Stilleri Olgegi, Kariyer Gelecegi
Olgegi Kariyer Uyumlulugu alt boyutu ve aragtirmaci tarafindan hazirlanan Kisisel
Bilgi Formu kullanilmustir.

Arastirma igin toplanan verilerin istatistiksel analizi bilgisayar tizerinden SPSS 22.0
programi ile yapilmustir. Arastrma verilerinin normal dagilim gosterip
gostermedigini belirlemek amaciyla normallik testi yapilmustir. Verilerin analizinde
Bagimsiz Iki Ornek T Testi ve Tek Yonlit ANOVA analizi kullanilmuistir. Bulgularin
anlamli olup olmadiginin yorumlanmasida .05 anlamlilik diizeyi dlctit alinmustir.
Mliskiyi incelemek amaciyla yapilacak korelasyon analizinde ise normal dagilim
nedeniyle Pearson Korelasyon teknigi kullanilmustir.

Aragtirmanmin Bulgulari: Calismanin bulgularma gore 6gretmen adaylarimn kariyer
uyumlulugunun onlarin catisma eylem stilleriyle istatistiksel olarak anlamli1 diizeyde
iligkili oldugu tespit edilmistir. Kariyer uyumlulugu ile kaginmaci eylem stili ve
zorlayic1 eylem stili arasinda negatif iliski bulunmaktadir. Buna gore catismalarinda
kacinmaci ve zorlayic1 davranis tercih edildikge, kariyer uyumlulugu diismektedir.
Kariyer uyumlulugu ile kolaylastirici stil, uzlastirmaci stil ve karsi koyucu stil arasinda
pozitif iliski bulunmaktadir. Buna gore catismalarda kolaylastirici, uzlastirmac: ve
kars1 koyucu stil tercih edildikce kariyer uyumlulugu yiikselmektedir.

Catisma eylem stillerinden kaginmaci alt boyutunun cinsiyete gore istatistiksel olarak
anlamli bir sekilde farklilastigi ve bu farklilasmanin erkeklerin lehine oldugu
sonucuna ulagilmustir.

Sinif diizeyine gore bakildiginda, catisma eylem stillerinden kaginmaci stilin sinif
diizeyine gore ikinci sinuflarm lehine farklilastii, kariyer uyumlulugunun ve diger
catisma eylem stillerinin farklilasmadig1 bulunmustur.
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Puan tiirtine gore bulgular incelendiginde sayisal puan tiiriiyle yerlesenlerin kariyer
uyumlulugu sozel tiirle yerlesenlere gore daha yiiksek bulunmustur. Catisma eylem
stillerine gore bakildiginda, kaginmaci ve karsi koyucu eylem stillerine sahip 6gretmen
adaylarmnin yerlesilen puan tiiriine gore diizeylerinin farklilastig1 saptanmustir. Sayisal
tuirle yerlesenlerin esit agirlikl: tiirle yerlesenlere gore ve dil tiirtiyle yerlesenlerin esit
agirlikli puan tiirtiyle yerlesenlere gore daha ¢ok kaginmaci eylem stili tercih ettikleri
anlasilmaktadir. Sozel puan tiirtiyle yerlesenlerin sayisal tiirle yerlesenlere gore
kiyaslandiginda karsi koyucu eylem stillerinin baskin oldugu anlasilmaktadar.

Aragtirmanin Sonuglart ve Oneriler: Sonuglar incelendiginde bireyin yapici-barisct
stratejiler tercih etmesi, ok kiiltiirlii ortamlarda esneklik gostererek kurumsal iklime
olumlu katkida bulunmasi, zorlayici davranislardan kaginmasi ve catismadan
uzaklasmamasi, aksine catisma durumlarindan yarar gorebilmesi, onun kariyer
uyumlulugunu yiikseltmektedir. Kurumsal iklimde 6gretmen adaylarinin ¢atisma
yaklagimlarimin onlarin kariyer uyumluluguyla iliskili oldugu diistintilmektedir.

Ogretmen adaylar1 meslek sahibi olmadan onceki son dénem olan iiniversite
déneminde bircok gelisimsel gorevi basarmak durumundadir. Kariyer karar1 verme,
es secimi, is secimi, aile ile kariyer gelecegi hakkinda uzlasma ve kisilerarast iliskilerini
gelistirme-zenginlestirme gibi konular 6nem tasimaktadir. Tiim bu konularin dogasi
anlagsmazlik ve catigmalari beraberinde getirmektedir. Ogretmen adaylari gerek
stajlarinda gerekse diger ortamlarda bu catismalar1 gozlemlemektedir. Bu
catismalardan kazang elde edebilmek adma c¢atisma ile yapici basa ¢ikma
yaklasimlarini dgrenmeleri 6nemli goriinmektedir. Bu dogrultuda, o6gretmen
adaylarmin hem kariyerlerinde hem de sosyal yasamlarinda catismayla basa
cikabilmeleri i¢in onlara ¢atisma ¢ozme ve arabuluculuk egitimi verilebilir.

Gengler genellikle {iniversite egitimi aldiklar1 beliren yetigkinlik doneminde
gelecekleri adina 6nemli karar vermekte ve denemeler yapmaktadir. Bu dogrultuda
cesitli hazirliklar yapmaktadirlar. Universitede 6grenim goren 6gretmen adaylari igin
de bu hazirliklar yogun ve zorlu gegmektedir. Ogretmen adaylart {iniversite yillarinda
deneyim kazanmak i¢in stajlar yapmakta, kendilerini gelistirmek icin farkl: egitimler
almakta ve meslek sahibi olabilmek icin bir¢ok sinava hazirlik yapmaktadir. Bu siireg
onlar icin stres dolu ve gergin bir donem haline gelmektedir. Bu nedenle kariyerlerine
iliskin bakis acilar1 olumsuz etkilenebilmektedir. Ogretmen adaylarina kariyer
planlama, kariyer karart verme ve kurum dinamikleri hakkinda bilgi vermenin ve
psikolojik destek hizmetlerinin saglanmasinin faydali olacag1 diisiiniilmektedir.

Bu calisma catisma yaklasimlari ile kariyer uyumlulugu arasindaki incelemeyi
icermektedir. Arastirmanin sonuglarina gore (a) 6gretmen adaylarimin catisma eylem
stilleri kariyer uyumluluguna gore farklilasmaktadir ve (b) catisma eylem stilleri ve
kariyer uyumlulugunun cinsiyete, smif diizeyine ve puan tiirtine gore farkliliklar
gostermektedir. Kariyer uyumlulugu ile ilgili olarak Tiirkiye’deki ¢alismalarin azligt
diistintildtigtinde, kariyer uyumlulugunun baska faktorler ile iliskisinin incelenmesi
onerilmektedir.
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